The focus of attention in this article is exploration of cultural messages conveyed by literary texts which are used as instruments for raising cultural awareness of students-philologists. The goal of this work is to demonstrate the actual intercultural potential of fictional discourse for understanding otherness and developing students' linguosociocultural competence. The research is based on the experience of analyzing English literary texts with English philology students but the techniques used are applicable for studying culture in any foreign language.
Introduction
Developing intercultural literacy is one of the pressing tasks of modern ELT at any level of education. The traditional communicative method is considered to be a narrow one if it does not integrate "culture" into its curriculum. "Intercultural competence" has become one of the basic methodological terms, though we can come across different ways of interpreting it.
For J. Corbett intercultural competence (IC) is the ability to understand the language and behaviour of the target community, and explain it to members of the "home" community and vice versa [1997:28] . ISSN 1987-9601 (print) International Journal of Multilingual Education www.multilingualeducation.org
The above mentioned and some other researchers redefine the aims of language education acknowledging "intercultural communicative competence" rather than "native speaker proficiency" (a nebulous and rarely attained goal) as the ultimate goal. They argue that "transactional" view of language, which considers it primarily as a means of exchanging information, is not unreasonable but a narrow one. As L. Loveday [1981:123] There is a number of published works on the use of literature in intercultural language education at different levels (e.g. Anashkina, 2012; Burwitz-Melzer, 2001; Byram & Fleming, 1998; Kramsch, 1993; MacDonald, 2000) . Finally, the students returned to a discussion which related the themes of the story to prob- In the passage the reader faces with one of the ways of getting up the social ladder in
England. An aristocrat Reginald comments ironically on the origin and behaviours of the Beauwhistles who, having got the access to high society, are eager to be on par with its members but fail to do so.
The procedure of classroom activities can be as follows:
First, the instructor can make a small introduction about the epoch described and the author of the story.
Then, on teacher's suggestion, each learner is to write out the elements (words, word combinations), which relate the characters of the story to a particular social class. The students are expected to identify such phrases as "to be born into the Purple", "on the installment system", "elaborate artificiality", "studied unconcern", "to do the wrong thing correctly".
After that the students can discuss their choices in small groups or pairs before they exchange their decisions by the whole group.
The teacher's main task at this stage is to follow proper "contextualization" of the chosen elements, that is, taking into consideration ISSN 1987-9601 (print) International Journal of Multilingual Education www.multilingualeducation.org the author's/narrator's and characters' points of view. The author presents an ironic opposition of two social groups, the middle and the upper class. The Beauwhistles do their best to follow the etiquette of the upper class, the conventions which they cannot violate, whereas the aristocrats themselves very often openly disregard them being sure that whatever they do will be correct.
In order to deepen students understanding Exploration of cultural messages conveyed by literary texts can be the subject of students' graduation researches in which they can apply their knowledge and skills acquired in the course of cultural studies.
Conclusion
There is now a long tradition of using literature in L2 communicative classroom. 
